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is handbook is a guide for integrating First
Nations culture into early childhood education
programs. The guide attempts to provide

both a theoretical framework and practical
approach to this area. This guide will be useful
for programs based in First Nations communi-
ties, for parents and other members of those
communities, as well as for general early
childhood programs that serve First Nations
children.

The Importance of a Cultural Focus in
Early Childhood Education

Some educators and child care professionals
are not convinced that culture necessarily has a
strong influence on children in learning situa-
tions. Those who think this way may not real-
ize that if the cultural basis of a program is not
deliberately designed and implemented, the cul-
ture that will be transmitred can only be the
culture of the mainstream society. Learning
cannot take place in a vacuum and some form
of “culture” will be transmitted, even if it is
not intentional. It is therefore critical that edu-
cational programs of all types be aware of the
cultural aspects of learning and be clear and

deliberate abour the culture they wish to trans-
mit to children.

Cultural education fosters the development of
a true sense of self. It is important that children
be in settings where they feel safe, validated
and nurtured in every way. Children must feel
good about themselves, their family, communi-
ty and cultural group. 1

Stacey York, in her book Roots and Wings,
describes how culture promotes development:

Early childhood teachers know that these years
are an important time for children’s growth
and developmient. During this time, children
acquire a self-concept, build their self-esteem,
learn bow to make friends, become aware of
family and community, learn to use words to
express themselves, have strong feelings and
fears, use magical (and often distorted) think-
ing, and tend to believe everything they see and
hear. 2

What is Culture?

Culture is a way of being of a group of people
that is passed on that grows and changes from
one generation to the next. This way of being
is all inclusive:

o The food we eat: how we ger,
process, prepare and eat that food.

e Life: where we came from — what
our source of being is.

o Death: what happens to us when we
die — the relationship between this life
and those who have gone before us.

o Our senses: the sounds we make and
like or dislike, the smells and flavors
we like and dislike, the way we touch
or don’t touch.

o Our “look™: the way we like to

dress or design our appearance — what
we like and dislike in the appearance




of others and the world around us.

o Qur movements: our dances or
whether we dance or not — the way we
communicate non-verbally.

Culture includes a way of seeing the world
— a set of values and beliefs about the world
around us and how we should relate to it.

Unfortunately, many people, including many
educators, have taken the approach that tangi-
ble parts of culture represent a complete pic-
ture of what culture is. As a result, culnurally
focused curriculum has been very limited in its
content and effectiveness. For a program to be
culturally appropriate to a group of people, it
must have the culture of the group in question
as its basis or foundation. To take a main-
stream program and make modifications is
helpful to making a program culturally effec-
tive, but it only goes part of the way.

The “culture list™ provides a summary of dif-
ferent aspects of culture.?

culture list

Things
(creltnral objects)
clothing
ferwelry
food
furniture
art
1HHSic
darice
language
games
houses

Customs

(how people live)
celebrations

holidays

marriage

bow people communicate
who lives in families

age of adulthood
recreation

family roles

child care

how people show affection

Values

(beliefs, reason for action)
spirituality, religion

role of people in the world
role of children

role of the emvironment
attitude toward time
attitude toward money
definition of achievement
understanding of the world

rites of passage



hildren learn what is modeled for them and
absorb what is around them. If all of the child
care professionals around them have a main-
stream world view, of course that is what the
children will absorb and emulate in spite of the
fact that they may be taking part in learning
activities that are culturally based.

Similarly, as the curriculum and program are
being designed, if those designing the program
only know or understand mainstream culture,
then the program will have a bias towards
propagating mainstream culture, in spite of
tangible pares of culture that may be incorpo-
rated into the program.

For these reasons, if a program is to truly be
effective in validating, strengthening, and trans-
mitting the culture of an Aboriginal group,
then there must be a multi-layered and mulri-
faceted approach to the cultural aspect of an
educational program.

Culture must be an important consideration in
the following:

Governance,

Advisory process,

Policy development,

Personnel selection,
Programming and teaching,
Facility design,

Learning resources selection and
development, and

8 Budget planning,
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1 Governance

At least one person with a strong Aboriginal
cultural background (Elder or person strongly
rooted in the culture) should be on the govern-
ing body.

The board must explicitly deal with the notion
of cultural transmission and effectively deal
with the extent to which the program will be
culturally based and how a desired approach
could be designed and implemented.

The approach to validating, strengthening and
propagating culture must be considered in
budgeting by:

e Including an honorarium for Elders
and other resource people,

» Making the decor and space reflect
the culture of the community,

» Ensuring there is enough staff to
accommodate the implementation of
the desired approach; and

» Ensuring equipment is purchased for
the cultural aspects of the program.

The governing body must decide what the lan-
guage of instruction will be and if it is English,
then they must decide how the Aboriginal lan-
guage will be used.

The governing body should inform itself as to
the options open for culturally effective pro-
gramming such as language immersion and
bilingual programs.

2 Parental Advisory Group or Parent’s
Circle

If there are no parents that have a strong cul-
tural background, then recruit people who do
to provide advice to the parent’s group about
cultural learning for children.

Ensure that the parent group has explicit dis-
cussions about language and culture issues and
that their input is fed into the governing group
and to the program delivery professionals.

3 Policy Development

It is important that the policy of the center deal
with cultural issues and address the goals and
objectives of the center in relation to cultural
validation, promotion and instruction.




“I bave black bair, brown
eyes too,

Soft brown skin,

So do you!

I’'m proud to be Haida
Look at me

Growing strong”

Some of the issues that should be
addressed are;

 The language of instruction and
interaction with the children, and

» Recruitment and professional
development of staff.

4 Personnel Selection

It is important to remember that, as well inten-
tioned or professional as they may be, people
who are not part of a cultural group cannot
adequately transmit that group’s culture. They
will teach from the cultural perspective they
grew up with — white people will foster the
development of values that are important to
white society — as will Asian people for Asian
society, etc.

It is important for those working in any type of

educational setting to be aware of their own
cultural biases and be aware that if they are the
product of a mainstream monocultural pro-
gram, even without intending to, they will
reflect mainstream beliefs and values.

Staff must be aware of differing communica-
tion styles and accept behaviors of the
children as normal and NOT expect direct eye
contact, open discussion of thoughts and
emiotions, extroverted behavior litke assertive-
mess or aggressivity in social interaction

and participation.

There should be no pressure to either “act
white” or “act Indian.” Children will naturally
model what they experience around them in
home and in institutional programs.

It is important to be aware of what some refer
to as “dysconcious racism” which is an
impaired way of thinking about race: “Whites
do not recognize white privilege — an invisible
package of unearned assets — that is ever-pres-
ent, but one to which they are oblivious.”
Strong cultural role models are essential to the
program.

If the community decides that the Aboriginal
language is important for the program, then
as many staff as possible should speak

the language.

Some basic qualities one should seek in child
care professionals are:

» Contact with and good familiarity
with Aboriginal people outside of the
child care or educational setting,

» A strong understanding and
familiarity with the culture of the
Community,

o Knowledge of many aspects of
the history of the community and
culture group,

« A willingness to continue to develop
professionally and to practice or
strengthen cultural knowledge

and skills,



o Knowledge of community dynamics:
how to communicate effectively with
the community and to access
community resources,

o Good familiarity with the local
Indigenous language as well as with
the local English that is spoken by

community members,

» Understanding non-verbal
communication styles of the culture
group (facial expressions, body
language, gestures, comfort levels with
touching, etc), and

o Understanding culturally appropriate
student assessment.

§ Programming and Teaching

Culturally effective teaching professionals and
resource people focus on the strengths that
exist in communities and families. Cultural
identity can be fostered by designing a program
that has content and a learning process that is
acceptable to the community and cultural
group. Those designing the program should
spend deliberate time with the governing body
and advisory groups developing the learning
process that is acceptable to the community
and validated by all of its members.

The concept of “culturally responsive teach-
ing™ has been around for about 10 years. This
method or style of teaching uses the child’s cul-
ture to build a bridge to successful academic
achievement.

Being ‘culturally responsive’ means to be sensi-
tive, aware, and capable of employing cultural
learning patterns, perspectives, family struc-
ture, multiple world views, tribal languages
and Indian English in the teaching, learning,
and mental ecology of the classroom.

Culturally responsive teaching requires adapta-
tion to local cireumstances. 5

Adapration to local circumstances can be
achieved by identifying and utilizing the cultur-

al resources that are available in the local com-
munity where a program is being delivered, as
well as from neighboring and similar commu-
nities. To tap into these resources, one only
needs to find one or two community members
that know the community well and interview

them to learn who holds the cultural knowl-
edge in the communiry.

The program should be culturally based and
organized to follow themes and incorporate
regular rhythms and rituals — so the children
see and feel a regular predictable pattern.
There can be regular cycles for the patterns. A
set of daily patterns should be developed, as
well as weekly, monthly and seasonal patterns.
{See chart on page 8 for examples)

Developing Themes

The development of monthly themes could be
done by the whole center at the outset of the
first year, and then revisited and revised in sub-
sequent years.

To develop themes, a two day workshop could
be organized and include members of the gov-
erning body, members of the advisory group,
personnel, and cultural resource people.

The two days could be organized as illustrated
in the chart on page 9.

Encouraging Self-Esteem
— unconditional love and acceptance

It is important to continually validate the
children in every way possible: their appear-
ance, their intelligence, their emerging talents,
their behavior. This can be done explicitly by
telling the children how beautiful their hair and
eyes are, and how nice their skin is. The same
applies for the other traits to validate listed
above.




Sample Program

Every Day

Every Week

Every Month

Greetings in the local language: Regularly scheduled weekly Owerview of the season.
“Hello, how are you?” G MNew theme introduction and
« ol o Guest visits from Elders and cul-  conclusion.
AfaRe BELG tural resource people, parents,
peop’s, p Ovwerview of birthdays and

“Good-bye, we’ll see you again

“That’s it for now.” Field trips,

storytellers, musicians,

Animal talk (what are the ani-

celebrations for the month.

Review of our “child care™ family

The phrases used wqulq?l be those ale arocanl s dotig T sen. who is with us this month.

cial translations of the usual Cultural celebration, and ?Dd;izﬁrl:iﬁﬁh eaiialicam:
English phrases: Traditional food day (if tradition- e

Morning praver or song al foods are used everyday

— giving thanks for the day,

— focus on some special item that

is rare, or a special or seasonal

Giving thanks before meals, treat).

Group journal

— songs or stories about the day
and the activities for the day —
include statements about the

weather, the season, special
events (birthdays/celebrations/cul-
tural events/times)

Cutdoor tme
— a walk or observation.

Dr. Cornell Pewewardy identifies the compo-
nents of self-esteem to be “significance, compe-
tence, power, and virtue.” Pewewardy describes
these components in the traditional Indigenous
world view as follows:

» Significance: nurtured in a world
view that celebrates the universal
needs for belonging,

o Competence: developed and insured
by providing opportunities to master
skills and abilities,

» Power: developed and encouraged
by the expression of independence and
individuality (author’s addition); and

e Virtue: demonstrated and realized in
the over-arching value of generosity.

It is important to note that there may be vary-
ing physical characteristics in children that
attend a center. While most of the students will
probably have the usual appearance of
Aboriginal children, there will be some who
have lighter hair and fairer skin. For some peo-
ple it is hard to recognize people with fairer
features as being Aboriginal. It is important
thar no child feel rejection, but rather complete
acceptance and unconditional love. Personnel
should vigorously defend any children who are
teased or in any way discriminated against
because of their appearance. All children
should be equally validated.

Negative comments about
children or their “Indianess”™ should never be
tolerated under any circumstances.



Developing Themes

DAY TWO

am
Owerview of the goals and philosophy of the center.
Brainstorming of broad theme topics by the whole
group

Offer a well prepared lunch of traditional foods for
participants

pm

Organization of the team into smaller teams

to focus on theme development for particular
months

Small group presentations back to the whole group
on theme development work

Note:

Time should be built into the work assignment of
staff to allow for ongoing theme development work.
In addition, if funding is available, a local resource
person could be hired to continue theme develop-
ment work.

There is a type of “subliminal™ validation that
can be put in place. Surround the children with
attractive images that look like them — pictures
of local people, Aboriginal celebrities, etcetera.

Purchase dolls that look like the children and
within a diverse collection, make sure that the
dolls that look like the children are far more
numerous than the others.

It is important that children have real life
Aboriginal models as well as those in videos,
books and pictures to relate to and identify
with. Invite Aboriginal guests from the local
and neighboring communiries often to be
around the children.

Choose books that validate the children -
books in which aspects of their lives and cul-
ture are porirayed, rather than lives and cul-
tures of others.

Introduction — Review

am
Whole group — revisining themes — any new or addi-
tional ideas

Continuation of theme development for particular
months in small groups

Whole group review of theme work development
and brainstorm of resources, songs, stories, and
materials available for theme implementation in the
CoOmmunicy

pm
Small group work on cultural resources reguired for
theme implementation

Small group work matching cultural resources avail-
able as listed in the morning brainstorm with partic-
ular themes

Child care professionals should take time to
talk to the students about traits of Aboriginal
people that they should be proud of - appear-
ance, talents, knowledge, families, etcetera.

Children should be constantly praised.

Children should be exposed to Aboriginal peo-
ple and other people of color to encourage a
sense of belonging. Positive interaction with
“white™ people should be modeled and encour-
aged as well.

Have lots of mirrors in the center and place
them at the eye level of the children so they see
themselves frequently.

Instill pride of being Aboriginal (Dakelh,
Nehiyaw, Ku'as etc.) by talking about the
richness of the culture, the beauty and
strengths of the people, and the richness of the
traditional lands.




Child care professionals must come to terms
with their own feelings and beliefs about their
racial heritage.

All children should be validated. Differences
in children’s appearances can be pointed out
with admiration and praise. Children should
never be compared negatively. If some children
are fairer or darker, have curly hair or straight
hair, the beauty of their differences should

be validated.

Defend and protect children in your care. If
any adults or other children make fun or speak
negatively of a child’s appearance or anything
else — vigorously defend the child and counter
with positive comments.

Birthdays

Celebrate children’s birthdays. Keep the cele-
brations simple, but make the birthday child a
positive focus of attention and love. Choose a
theme for the birthday party. Keep the length
of the celebration short. Take lots of pictures
that can be posted around the room and sent
home for the parents to post at home.

Use poems and jingles that you find or that
you write to build self-esteem. One example is
as follows:

I bave black hair, brown eyes too,

Soft brown skin,

So do you!

Im proud to be (Dakelbh Carrier
Nehiyaw Cree....)

Look at me,

Growing strong.

Incorporating Art into Programs

Art is an important aspect of Aboriginal cul-
ture. All Aboriginal cultures express creativity
in some art form. Generally, Aboriginal chil-
dren love to express themselves through art
and consistently find great pleasure in making
art. As a result, art is a powerful medium for
instruction. There is a good possibility that

many of the aboriginal staff in the center have
artistic talent. Tap that talent to make art for
decorating the center as well as for use in
instruction.

The book Pre-school Art by Mary Ann Kohl
{published by Gryphon House) has many wonderful
ideas for art activities that can be used as they
are described, or that can be adapted to be
more culturally focused. All of the activities are
designed for young children and the book has
a chart after the table of contents that gives
information about the activities, such as age
range, preparation required, level of help nec-
essary, safety tips, and also indicates the
author’s favorites. All activities have been field
tested.

Ensuring that the program has a rich art focus
will help to integrate culture into the program
and bring out the natural creativity of everyone
involved with the center.

Incorporating Music

For the musical aspect of programming, chil-
dren should be able o hear, experience and
experiment with a variety of sounds. Over
time, try to build up a good collection of a
wide variety of indigenous music, and of world
music. Make sure there is a collection of real
or simplified cultural instruments available for
the children to experiment with or learn to
play. Drums are probably the most

universal instrument of indigenous cultures and
one that children take to very naturally. The
drum can be used for enriching sounds for
many tvpes of activities.

Informal production of local listening resources
could be a fun project for adult volunteers or,



as with informal publishing, older school aged
children.

Use Humntor

When working with children, there will no
doubt be plenty of incidences of spontaneous
humor. However, humor can be planned and
deliberately inserted into the program.
Experiment with humor for the age groups you
work with, and plan some regular, specific
activities that you find funny and that you
believe the children will find funny.

Field Trips and Outings

An excellent resource for planning local field
trips is Open the Door Let’s Explore More by
Rhoda Redleaf (Redleaf Press, 5t. Paul, Minnesota, 1996).
This book describes a detailed approach to
learning through field trips and has detailed
plans for about 30 different types of walks,
such as After-a-Rain Walk, Animal Life Walk,
Bugs-Around-Us Walk, etc.

Consider adopting some nature site nearby
your center as a regular visiting place for your
groups. This way they will be able to observe
the weekly, monthly and seasonal changes in
this location and it will be a place of special
memories for the children.

6 Facility Design

The facility should be designed, built and deco-
rated to be reflective of the culture of the com-
munity to the greatest extent possible.

When they enter the building, children should
see cultural objects they would be likely to

see in their own home, their grandparents’
home or in the home a person who is

strongly involved with local culture; and chil-
dren should feel validated and comfortable in
their surroundings. They should not feel

that they are in a “foreign™ environment that is
intimidating.

Equipment that is necessary for regular
and ongoing cultural activities should be
budgeted for and purchased or acquired
through donations.

The community should be consulted as to what
type of equipment the facility should contain
for it to be reflective of local culture and to
permit the frequent and ongoing carrying out
of cultural activities. For example, it may be
appropriate for the facility grounds to incorpo-
rate a space outside for hide tanning and inside
for an “Elder in Residence™ such as a rocking
chair, or tea pot and cups.

Plan the facility for community involvement.
There should be adequate space for peer ele-
mentary school students to come and work
with the children, and for community volun-
teers to help with special projects.

7 Learning Resources Selection and
Development

Many existing mainstream resources are per-
fectly suitable for use in an Aboriginal child
care setting withour adapration.

Some materials are suitable for use but with
adaptation. For example, the children should
not be repeatedly singing and memorizing
songs about items, objects or topics that are
completely foreign to them. A classic example
of this would be the song “London Bridge is
Falling Down.™ This song is suitable for use
but if another name is substituted for
“London”: such as “Nechako™ or “T’souke.™




Some materials are not appropriate for use
because they stereotype, either positively or
negatively, and program children to think
along certain lines. For example, stories such as
Goldilocks, Cinderella or Snow White, where
the heros and heroine are all strongly described
as being “fair” or “blonde.” These tales may
be suitably used if combined carefully with
others that validate people whose skin is not
“fair” and whose hair is not “blonde.”

A great deal of material exists from diverse
Aboriginal communities which would be very
suitable for use.

Legends and tales from other lands and other
types of resources that favor diversity are high-
ly desirable for use.

Local First Nations legends and stories
should be sought out and used to the greatest
extent possible.

Culturally Focused Resources

Attempt to find resources that may have
already been developed to incorporate culture
into educational programs. You may find such
material by contacting local schools and school
districts, libraries, community cultural leaders,
and Elders. Be careful to assess the material for
focus. If it focuses on material culture exclu-
sively, for example, then make sure that you
don’t make the focus of your program strictly
material culture (ie. clothing, visual art, food).
Many resources that exist will have been creat-
ed by non-Aboriginal writers and may or may
not accurately portray the culture, so it is
important that you assess any such material for
authenticity. Also, ensure that the material
doesn’t represent Aboriginal people in the past
tense only, as people who were alive a long
time ago and not now.

Build a portfolio of cultural resources for your
center. This portfolio could include art proj-
ects, cultural objects, sound recordings and
videos, lists of community cultural resource
people and lesson or activity plans for future

reference. Over time, your center should be
able to acguire a rich collection of cultural
resources for use with children.

Criteria for the Selection of Books and
Materialss

Look for the Messages in Children’s Books
The Characters

Do the characters in the story have personali-
ties like real people?

Do they seem authentic in the way they act and
react?

Do they speak in a style and language that
suits their situation?

Are they real people with strengths and weak-
nesses rather than stereotypes?

Is their lifestyle represented fairly and respect-
fully?

The Situation

Do the characters have power over their own
lives?

Do they resolve their own problems and reap
their own rewards?

Ilustrations

Do they idolize or idealize the physical traits of
one group of people over another?

The Messages

Are there embedded messages that are demean-
ing in any way or that reinforce stereotypes?

The Author’s Credibility

What makes the author or illustrator suited to
produce the type of material in question?



Informal Publishing

Informal publishing can be a powerful tool for
teaching and validating the local culture and
community. To maximize the production of
locally produced cultural instructional materi-
als, parmer with the elementary or high school
to get older students to write and illustrate
local stories and legends.

Consider using some of the following
themes and others that are appropriate to
your community.

o Our stories about the beginning of the world.

« Our stories to explain why things are the way
they are in nature.

» Heroes in our community — both living and
from the past.

» The roles people play in our community
{nurse, chief, child care worker, teacher, princi-
pal, maintenance worker, etc.).

» The foods we eat and how we get them.
o Funny stories about our people.

» The clans (houses or other groups) in our
community.

« How we share with each other
(food - belongings).

» The place we live.

» The water around us.

o The animals that are our neighbors.
» The history of our people.

o The houses we live in and lived in
(in the past).

e The tools and equipment we make {and made
in the past) and use.

» Trading.

e Our language and how it related to other lan-
guages.
e Traditional and current beliefs.

o Masks.

e Dances of our people.

» Songs of our people.

» The local history of our people, including
recent phenomenon like the residential schoals
experience, the Potlacch law, the establishment
of the reserve system, etc.

Children love big books where illustrations are
16 x 20” or even larger. Keep the story lines
very simple with perhaps a maximum of 10
words in a large font to go with each illustra-
tion. Only one copy of each book is necessary,
but they could be made in such a way that they
could be reproduced. Photos can be an option
for some themes (enlarged).

The elementary and high school aged children,
through their school, could also help to assem-
ble multi-media kits with items such as pic-
tures, items to touch and manipulate, sounds,
smells, slides, etcetera, based around a theme.
This is a low budget way of producing quality
resources with a high local relevance and inter-
est level for children.

8 Budget Planning

It is essential that there be a budget for the cul-
tural aspects of the program. If the program is
very strongly culturally based, then much of
the base budget will by default cover some of
the cultural aspects of the operation (if core
staff are also cultural resource people for
example),

Funding amounts will be necessary for:

e An honoraria for Elders and other
resource people,

» Materials for a cultural program (ie,
hides, sinew, beads, wood, food stuffs,
efc.),

s Books, arts and crafts materials,

» Toys and games that are culturally
appropriate, and

» Facility enhancement or
modification.




ndigenous language is important as a vehicle
for transmitting culture and world view.
Fostering mastery of one’s mother tongue is a
sure way of encouraging full mastery of
English as well. In some cases, personnel work-
ing in the child care center will speak the local
Aboriginal language. Certainly an ability to
speak the language or at least familiarity with
the local language should be a criteria for
recruiting and hiring staff.

However, even when staff are fluent or have a
good knowledge of the local language, it is a
challenge for them to begin to use the language
with the children, or to begin teaching it. The
following are a few suggestions and tips for
fostering the use of the local language in the
child care centre:

Tip: Use the language for REAL communica-
tion purposes. Use phrases that each conrext
would require. For example — good morning,
and other greetings, instructions (ie. take off
your coat, take off your shoes, come in, erc.).
The use of these types of phrases should
increase as the term goes on, so that there are a
large number of complete sentences, com-
mands, and expressions that become a part of
the regular daily routine of the center and
everyone working there
Week Expressions/Commands/Sentences [l ERUH IR G T 1S

One Hello/How are you/Come infSit  |; would be worthwhile

LT for each center to select
Two Expressions from Week One, their own list of sen-
plus: tences, expressions and

your-my name is/mice to see
youw'you look nicefthe food is
good

Three Expressions from the first two
weeks continue plus Good-
bye/pleasefthank youT like
youwfare you hungry?

commands that will be
used progressively.

Tip: Speak in sentences
to the children when
using the language — do
not use fragments like
only nouns or verbs.
Do not oversimplify or speak a non-existent
form of the language that is closer to English
with the goal of helping children to learn. They
will learn incorrect habits this way.

Tip: Use real communication for teaching the
language. Don’t use phrases like “The cat
jumps on the chair,” or other abstract sen-
tences thatr don’t arise from the context.
Examples using the word “cat” might be — (if a
cat appears, or if there is a picture of a cat)
“Look at the (bigfsmallfwild/ cat.) It's coming
in.” Or “Listen to the cat purr — or let’s feed
the cat.”

Examples of real communication are: Oh bello
(name). It’s good to see you. Come in. It’s rain-
ing (smowing, nice, etc.). I like your hat. Say
good-bye to Dad now.

Suggestion: Deliberately introduce the use of
the language into the center by setring rimes
where everyone who can speak the language
speaks it to the full extent they are able. You
could say that Tuesday mornings would be
{Carrier, Nuu-chah-nulth, etc) language times.
Bring in other speakers during this time to help
out if necessary. Children will often understand
what is being said from the context and from
previous exposure to the language. As time
goes on you may increase the times devoted to
the language.

Follow themes for using and teaching the
Aboriginal language. Send a note home to the
parents indicating which theme you are cover-
ing and also the key terms and phrases that the
children will use in each theme.

Dialectical English

Many children may speak with a bit of a local
accent or dialect when they speak English. It is
very important to accept the child’s speech the
way it is and not correct it for grammar or
pronunciation to a more standard form of spo-
ken English. The child will learn as he or she
grows that there are variations within the
English language, and that there are formal
and informal, polite and colloguial forms of
the language. Children will learn as they
mature which form of spoken English is appro-
priate for a particular context.



his is potentially a controversial area in com-
munities, so it is important to review policy in
regard to fostering spiritual development in
children. However, it is worth working
through. Children who get in touch with their
spiritual selves have a new resource and addi-
tional strength when they might need it.

It is important for child care professionals to
be clear about their own beliefs and ro be very
clear about them in the work setting.

“Our land is rich
and

beautiful.”

The children can be taught prayers that do not
belong to any particular belief system and that
are not identified with any particular religious
group. For example morning prayers, prayers
of thanks, and smudging are prayers that chil-
dren can be taught. If there is no objection in
the advisory or governing group — expose the
children to an array of religions in a non-intru-
sive Way.

Model spirituality and clear values. Pay atten-
tion to being respectful, thankful, kind, gener-
ous, forgiving, compassionate, caring, sharing
and loving.

Play music of the culture of the children if any
is available, so they often hear it in the back-
ground.

Use positive affirmations that aren’t tied to any
particular religion. Choose one per day or one
per week, and repeat them with the children
several times during the course of the day.
Examples are “Dakelh people are strong and
smart.” “Qur land is rich and beautiful.”




t is important to think long term in setting
goals for adding a cultural focus, or for
enhancing the cultural focus of your program.
When establishing goals, set out a five year
time frame. Make goal setting the first step in
developing a strategic plan for your center.
Once you have set out the goals, then continue

planning by identifying:

» Resources required to realize the
goal,

« People identified as being responsi-
ble for each goal: personnel in the
center andfor governing body and
community members,

e A specific time by which the goal
will be acted on, and

o Ways to evaluate whether the goal
has been successfully attained.

While each community center will come up
with their own set of goals the following is a
list of topics, related to goals, that may be
COMMON tO Many programs:

« Recruiting and hiring personnel

from your cultural group, other
Aboriginal groups, and other people of
color when it isn’t possible to hire
your own community members.

» Aftaining an adequate budget to
develop resources and train personnel
on cultural teaching.

« Building facilities or adapting
existing facilities to enable proper
cultural learning to take place.

» Creating awareness of all involved
in the center of the importance of
incorporating culture into programs.

» Creating an understanding for all
involved with the center of how
values are transmitted in an education-
al setting.

e Learning how to identify and use
cultural resources from the community
in the program.

» Developing an awareness among
staff of how to foster positive self-
esteem in Aboriginal children and how
to screen out any learning materials,
personnel or anything else that may
undermine children’s self-esteem.

o Developing curriculum for a
bi-cultural and bilingual program.

o Increasing the awareness of
personnel concerning racism and how
to teach children to deal with it
effectively.

o Preparing children to funcrion well
and live in a diverse world.

o Instilling a strong cultural identity
in children.

This list is not intended to be exhaustive
Or prescriptive.

While a goal setting exercise and the subse-
quent establishment and implementation of a
five year plan may seem overwhelming, it is
important to just “start where you are” in ini-
tiating or enhancing the cultural aspect of your
program. The purpose of the five year plan is
to allow vour center to acquire the resources
required and implement a well thought out
and adequately resourced permanent culturally
based program.

With or without a strategic plan in place,
change can begin in the form of adjustments
or modifications to your program. Begin by
changing whatever is the simplest aspect of
your program to change. This may be the
decor and the material aspects of your pro-
gram. This may be hiring new personnel from
your community, if you are in a position to do
this. Follow what will be a natural progression
of events for your situation and allow a good



amount of time to realize each goal.

Elicit support for what you are doing within
the community and with those who are in a
position 1o be able to help your center reach
your goals within the generous time frame that
you set out. Make the administrative staff and
political leaders of the community aware of the
outcome of your goal setting. If you can get
early buy-in by including them in the goal set-
ting, so much the better.

Make your goals known to all segments of the
community. Talk to all sorts of people about
the goals of your program. Make the provin-
cial licensing body aware of your goals. Talk
to the other agencies you deal with about your
plans and solicit their support and assistance.
To the extent it is feasible, try to coordinate
the implementation with other agencies that
are in a similar business to the one your center
is in — the local head start program and ele-
mentary school for example. You will be able
to save a lot of time an money by coordinating
with the school.

Linking With the Community

Remember, you're not operating in isolation —
there are other educational and social pro-
grams operational in your community. One
key resource to liaise with is the elementary
school. Has the school done any language or
cultural program planning? Specifically, do
they have curriculum strands or themes that
you could look ar? Is there some cooperative
programming you could do with the elemen-
tary school? Are there cultural and other
resources that you could share?

Here are some ways you can form linkages
with the elementary school:

» Find out who are the cultural resource people
for the school. Do they have any time available
to help your program with cultural and lan-
guage resource development? Would it be pos-
sible to cost-share some of their time with the
school?

o Find out if the school has developed a the-

matic approach for kindergarten and the early
grades. If so, could it serve as a model and is
there any opportunity for linkages with this
program?

» Find out if the school has a play ground area
you can share with them that would be appro-
priate for children in your program.

» Ask if the school and some of the teachers
would consider some joint activities. Could
you use students in grades 4,5 and 6 for exam-
ple for some regularly scheduled activities with
the children — particularly culturally related
activities?

o Ask if the teachers would consider having
their students read or tell stories to children in
your programs.

o Invite some of the older students (grades 4-6)
to celebrations that your program is having.

e Jointly sponsor a training program for
babysitters for older children (legal aged for
babysitting) — and have them take the training
in your center after hours.

» Use the older children as language role mod-
els. Have children who have some level of pro-
ficiency in the language come and spend time
in the center, participating in activities when
your center is focusing on language.

» As suggested in the section on informal pub-
lishing, use the students in the school programs
to write, illustrate and publish caltural
resources for use in your program.




his resource has provided many ideas and
processes for making early childhood programs
culturally based and focused. You will no
doubt find many ways of realizing your goals
of integrating culture that are not included
here. Share your ideas with other Aboriginal
Early Childhood centers and practitioners.
Assess the progress your personnel and center
are making periodically by reviewing the goals
you've established and assessing where you are
at against these goals. Do not be discouraged if
progress is not as rapid as you had hoped.
Keep working at solidly achieving the goals
you, your team and community have estab-

lished.

The following two appendices are two check-
lists that have been adopted by the Alaska
Assembly of Native Educators. One chart is
designed to describe cultural standards for
educators and the other describes cultural stan-
dards for students. Of course, in reviewing the
set of standards that apply to students, one
would have to recognize that young children
should be at the very initial phases of display-
ing the traits set out. These checklists are an
excellent resource for reflecting on where edu-
cators are at and what kind of success they are
attaining in promoting, strengthening and
renewing culture in communities.
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Adopted February 3, 1998
Assembly of Native Educator Associations
Anchorage, Alaska

CULTURAL STANDARDS
FOR EDUCATORS

A.

Culrurally-responsive educators incorporate
local ways of knowing and teaching in their
work.

Educators who meet this cultural standard:

» Recognize the validity and integrity of the
traditional knowledge system;

o Utilize Elders’ expertise in multiple ways in
their teaching;
« Provide opportunities and time for students

to learn in settings where local cultural knowl-
edge and skills are naturally relevant;

» Provide opportunities for students to learn
through observation and hands-on demonstra-
tion of cultural knowledge and skills;

« Adhere to the cultural and intellectual prop-
erty rights that pertain to all aspects of the
local knowledge they are addressing; and

« Continually involve themselves in learning
about the local culture.

B.

Caulturally-responsive educators use the local
environment and community resources on a
regular basis to link what they are teaching to
the everyday lives of the students.

Educators who meert this cultural standard:

» Regularly engage students in appropriate
projects and experiential learning activities in
the surrounding environment;

e Utilize traditional settings such as camps as
learning environments for transmitting both
cultural and academic knowledge and skills;

» Provide integrated learning activities organ-
ized around themes of local significance and

across subject areas;

» Are knowledgeable in all the areas of local
history and cultural tradition that may have
bearing on their work as a teacher, including
the appropriate times for certain knowledge to
be taught; and

» Seek to ground all teaching as a constructive
process built on a local cultural foundation.

C.

Culturally-responsive educators participate in
community events and activities in an appro-
priate and supportive way.

Educators who meet this cultural standard:

e Become active members of the community in
which they teach and make positive and cul-
turally-appropriate contributions to the well-
being of that community;

» Exercise professional responsibilities in the
context of local cultural traditions and expec-
tations; and

» Maintain a close working relationship with
and make appropriate use of the cultural and
professional expertise of their co-workers from
the local community.

D.

Culturally-responsive educators work closely
with parents to achieve a high level of comple-
mentary educational expectations between
home and school.



Educators who meet this cultural standard:

« Promote extensive community and parental
interaction and involvement in their children’s
education;

o Involve Elders, parents and local leaders in all
aspects of instructional planning and imple-
mentation;

o Seek to continually learn about and build
upon the cultural knowledge that students
bring with them from their homes and commu-
nity; and

 Seek to learn the local heritage language and
promote its use in their teaching.

E.

Culturally-responsive educators recognize the
full educational potential of each student and
provide the challenges necessary for them to
achieve that potential.

Educators who meet this cultural standard:

» Recognize cultural differences as positive
attributes around which to build appropriate
educational experiences;

» Provide learning opportunities that help stu-
dents recognize the integrity of the knowledge
they bring with them and use that knowledge
as a springboard to new understandings;

o Reinforce the student’s sense of cultural iden-
tity and place in the world;

» Acquaint students with the world beyond
their home community in ways that expand
their horizons while strengthening their own
identities; and

» Recognize the need for all people to
understand the importance of learning about
other cultures and appreciating what each has
to offer.




Adopted February 3, 1998
Assembly of Native Educator Associations
Anchorage, Alaska

The following standards provide a basis
against which schools can determine the extent
to which they are attending to the cultural
well-being of the students in their care.

CULTURAL STANDARDS FOR STUDENTS

A.

Culturally-knowledgeable students are well
grounded in the culrural heritage and tradi-
tions of their community.

Students who meer this cultural standard are
able to:

» Assume responsibilities for their role in rela-
tion to the well-being of the cultural communi-
ty and their life-long obligations as a commu-
nity member;

» Recount their own genealogy and family his-
tory;

o Acquire and pass on the traditions of their
community through oral and written history;

o Practice their traditional responsibilities to
the surrounding environment;

o Reflect through their own actions the critical
role that the local heritage language plays in
fostering a sense of who they are and how they
understand the world around them;

o Live a life in accordance with the cultural
values and traditions of the local community
and integrate them into their everyday behav-
ior; and

o Determine the place of their cultural commu-
nity in the regional, state, national and interna-
tional political and economic systems.

B.

Culturally-knowledgeable students are able to
build on the knowledge and skills of the local
cultural community as a foundation from
which to achieve personal and academic suc-
cess throughout life.

Students who meet this cultural standard are
able to:

o Acquire insights from other cultures without
diminishing the integrity of their own;

o Make effective use of the knowledge, skills
and ways of knowing from their own cultural
traditions to learn about the larger world in
which they live;

» Make appropriate choices regarding the long-
term consequences of their actions; and

« Identify appropriate forms of technology and
anticipate the consequences of their use for
improving the quality of life in the community.

G

Culturally-knowledgeable students are
able to actively participate in various cultural
environments.

Students who meet this cultural standard are
able to:

» Perform subsistence activities in ways that
are appropriate to local cultural traditions;

» Make constructive contributions to the gov-
ernance of their community and the well-being
of their family;

» Attain a healthy lifestyle through which they
are able to maintain their social, emotional,
physical, intellectual and spiritual well-being;
and

« Enter into and function effectively in a vari-
ety of cultural settings.



D.

Culturally-knowledgeable students are able to
engage effectively in learning activities thar are
based on traditional ways of knowing and
learning.

Students who meet this cultural standard are
able to:

o Acquire in-depth cultural knowledge through
active participation and meaningful interaction
with Elders;

o Participate in and make constructive contri-
butions to the learning activities associated
with a traditional camp environment;

» Interact with Elders in a loving and respectful
way that demonstrates an appreciation of their
role as culture-bearers and educators in the
COMMuNIity;

o Gather oral and written history information
from the local community and provide an
appropriate interpretation of its cultural mean-
ing and significance;

» Identify and utilize appropriate sources of
cultural knowledge to find solutions to every-
day problems; and

» Engage in a realistic self-assessment to identi-
fy strengths and needs and make appropriate
decisions to enhance life skills.

E.

Culturally-knowledgeable students demon-
strate an awareness and appreciation of the
relationships and processes of interaction of all
elements in the world around them.

Students who meet this cultural standard are
able to:

» Recognize and build upon the inter-relation-
ships that exist among the spiritual, natural
and human realms in the world around them,
as reflected in their own cultural traditions and
beliefs as well as those of others;

» Understand the ecology and geography of the
bioregion they inhabit;
» Demonstrate an understanding of the rela-

tionship between world view and the way
knowledge is formed and used;

» Determine how ideas and concepts from one
knowledge system relate to those derived from
other knowledge systems;

» Recognize how and why cultures change over
time;
» Anticipate the changes that occur when dif-

ferent cultural systems come in contact with
one another;

o Determine how cultural values and beliefs
influence the interaction of people from differ-
ent cultural backgrounds; and

s Identify and appreciate who they are and
their place in the world.
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